Cumberland Perry AVTS

Teacher Supervision and Evaluation Plan
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Mission Statement

“Through collaboration with students, parents, the business community, and our sending school districts,
Cumberland Perry Area Vocational Technical School provides opportunities for students to achieve their goals for
employment and for post-secondary education in order for them to become contributing members of a dynamic,
changing society.”

Vision Statement

“At CPAVTS, we believe that all students can benefit from participating in a career and technical education program
in a welcoming, accepting, and diverse environment. Students completing a program will be welf prepared for
entry-level positions in high skill, high demand, and highly paid professions and be well prepared for continued
postsecondary studies. CPAVTS graduates will demonstrate tangible achievements that will put them a step ahead
in their career pathways, towards a future with "OPPORTUNITIES UNLIMITED}”

Shared Values
We believe that...
s Students benefit from, and respond to, high expectations.
o Curriculum must require critical thinking, creativity, collaboration, and communication based on content
that students will experience in the real world.
®  Students must be prepared for a smooth transition between high school and employment and between
high school and post-secondary education.
= Students must become knowledgeable about career choices, including their educational requirements and
the economic outlook.
®  Students perform best in a welcoming, tolerant environment that promotes cooperation, support, and risk-
taking within their studies.
*  Students must be supported by school personnel, parents, and the business community through
educational engagement opportunities.
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Purpose: Teachers provide the most significant impact upon student performance and achievement
within the operation of Cumberland Perry AVTS. As such, it Is essential that CPAVTS administer a
Supervision Plan that clarifies expectations for and support of effective teaching strategies. The primary
goal of teacher supervision is to continually increase student achievement and teacher performance.

Expectations and supervision shall emphasize and be aligned with priorities established by the CPAVTS
Comprehensive Plan, Curriculum Plan, and PA Teacher Effectiveness guidelines. Teacher Supervision will
work within the Danielson Framework. Multiple methods will ensure effective supervision of the
following domains of the Danielson Framework:

Domain 1: Planning and Preparation
Domain 2: Classroom Environment
Domain 3: Instruction

Domain 4: Professional Responsibilities

To ensure continual improvement in student achievement and teacher effectiveness, supervision
elements will include assurances that center upon communication/support/clarification, student
achievement data, and professional development.



Supervision Element:

Frequency/Time:

Description:

Domains Addressed:

Communication:

Data Collection:

Utilization:

References:

Formal Observations

2x per Year {tenured instructors)
4x per year {non-tenured instructors)

The formal observation process at CPAVTS utilized multiple stages that address
Danielson’s four domains. The formal observation process will utilize the
Guiding Questions from the Teacher Effectiveness Model at each stage.

a. Pre-Observation Conference: The pre-observation conference will focus on
Domain 1: Planning and Preparation. Teachers will supply lesson plans and
curriculum maps that will be discussed with supervising administrators.

b. Observation: The supervising administrator will visit the instructors
classroom and observe the lesson, with particular attention with regards to
Domain 2: Classroom Environment and Domain 3: Instruction.

c. Post-Observation Reflection: The instructor and administrator will complete
the observation rubric.

d. Post-Observation Conference: The instructor and administrator will meet to
discuss perceptions of the lesson and collaboratively complete the
observation rubric, including Domain 4.

All

This is a highly collaborative process framed by two meetings where details are
discussed in relation to student performance and teacher effectiveness.

Qualitative

Areas of improvement/Growth shall be discussed and connected to future
observations. In addition, specific elements of growth may be addressed
through individual or group/school-wide professional development activities.

Teacher Effectiveness Rubrics and Sign-Off Sheet
Guiding Questions



Supervision Element:

Frequency/Time:

Description:

Domains Addressed:

Communication:

Data Collection:

Utilization

References:

Planning Meetings

2x per Year (tenured instructors)
4x per year (non-tenured instructors)

Instructors and Administrators meet in conference to review various aspects of
teacher planning and preparation to ensure that planning areas of focus
identified to improve teacher performance and student achievement. This
includes Long-Range Planning, Short-term planning, use of Research Based
Strategies, Integration of Technology, Student Assessments, integration of
Math, Reading and Writing.

Domain 1 (primarily)
Teachers are provided expectations/rubrics and this meeting largely focuses on

the instructor and supervisor reviewing materials, with both noting strengths
and weaknesses according to established expectations.

Qualitative

Areas of Improvement/Growth shall be discussed and connected to future
observations and planning meetings. In addition, specific elements of growth
may be addressed through individual or group/school-wide professional

development activities.

Planning meeting Rubric



Supervision Element:

Frequency/Time:

Description:

Domains Addressed:

Communication:

Data Collection:

Utilization

References:

Walkthroughs
1 per teacher each week {minimum)

Supervisors will conduct walkthroughs of classroom and iaboratory areas and
record observations of pre-determined elements.

Domains 1c, 2¢, 2d, 3c and 3d

Teachers are provided expectations/rubrics at the beginning of each year along
with clarification, rationale, and professional development. Teachers then
receive comments and observations immediately following each walkthrough.

Quantitative (via E-walk software)

Areas of Improvement/Growth shall be discussed and connected to SLOs, future
observations and planning meetings. In addition, specific elements of growth
may be addressed through individual or group/school-wide professional
development activities.

Walkthrough Rubric {the rubric is provided for reference only as E-walk software
is utilized,)



Supervision Element:

Frequency/Time:

Description:

Domains Addressed:

Communication:

Data Collection:

Utilization:

References:

Program Outcome Meetings
1 peryear

Data will be tabulated on a variety of program outcome measures. These will
then be reviewed for areas of specific deficit or growth. Determination of
teacher Student Learning Objectives (SLOs) will consider program outcome data.

Domain 1, Domain 3

Program outcome data areas are discussed with teachers, JOC, PAC, and QAC to
ensure indicators are appropriate.

Quantitative

Areas of Improvement/Growth shall be discussed and connected to SLOs, future
observations and planning meetings. In addition, specific elements of growth
may be addressed through individual or group/school-wide professional
development activities.

Program Outcome Description
Program Outcome Sample



Supervision Element:

Frequency/Time:

Description:

Domains Addressed:

Communication:

Data Collection:

Utilization:

References:

Student Learning Objectives
1 per year

As mandated by the Department of Education, Student Learning Objectives
(SLOs) shall identify an area of student growth.

Domain 1, Domain 3

Teachers and supervisors discuss areas identified through program outcome
data or other means.

Quantitative

Areas of Improvement/Growth shall be discussed and connected to SLOs, future
observations and planning meetings.



Supervision Element:
Frequency/Time:

Description:

Domains Addressed:

Communication:

Data Collection:

Utilization:

References:

Professional Portfolio
1 per year
Teachers will maintain a professional portfolio that showcases professional

responsibilities. This will include communications with parents, OAC, other
teachers, self-initiated professional development, and other related areas.

Domain 4
Teachers will meet with supervisors at the conclusion of the year to discuss

professional responsibilities Program outcome data areas are discussed with
teachers, JOC, PAC, and OAC to ensure indicators are appropriate.

Qualitative

Areas of Improvement/Growth shall be discussed and connected to individual
professional development activities as needed.

Professional Portfolio Meeting Log/Rubric under construction (not available yet)



Evaluation: CPAVTS will utilize PDE 82-1 for final teacher evaluations in June of each year. Thisisa
summative assessment of the supervision components as described in this plan. Thisis a
collaborative effort between the admin team and discussed provided to the instructor. The
principal shall meet with and present the 82-1 to the instructor, who may provide feedback
and request reconsideration.

10



August

September

Sept.-May

January

Educator Effectiveness Timeline

Discuss/Review/Revise Evaluation Process
Review/Discuss/Mode! Domains
Program outcome meetings
SLO identified
Administrator
* Observations (formal or informal)
¢+  Walkthroughs
® Lesson Plans
* Coordinate Planning Meetings
¢ Other applicable observations
Teacher
* Gather evidence for portfolio
Mid-year meeting to review evidence and SLO progress
Teacher Seif-Evaluation submitted with portfolio
SLO reviewed
Administrator reviews and prepares evaluation
Year-end meeting to review evaluation
Teacher may submit additional evidence

If applicable, evaluation revised

Evaluation signed

11



Teacher Effectiveness Process

Teacher; | Observer:
Pre-conference Date: Lesson Date: Post-conference Date:
Pre-Conference __Post-Conference
DOMAIN 1 DOMAIN 2:
1a. Demonstrating Knowledge of Content and Pedagogy: What is | 2a. Creating a Climate of Respect and Rapport
Ou the content to be taught? Teacher Interaction with Students Ou
What prerequisite learning is required? Student Interactions with One Another
CINI [LINI
Op ap
)] 0D
1b. Demonstrating Knowledge of Students: Characterize the class. | 2b. Creating a Culture for Learning
Ou How will you modify this lesson for groups or individual students? Importance of the Content au
Expectations for Learning and Achievement
NI Student Pride in Work [ONI
e p
D 0D
1c. Selecting Instructional Ontcomes: 2¢. Managing Classroom Procedures
What do you want students to learn during this lesson? Management of Instructional Groups
Management of Transitions
Ou Management of Materials And Supplies Au
Performance of Non-Instructional Duties
LINI Supervision of Volunteers And Paraprofessionals LINI
p p
D LD
1d. Demonstrating Knowledge of Resources: What resources were | 2d. Managing Student Behavior
du considered for this lesson and refected? Why? What resources will Expectations Ou
be used? Why? Monitoring of Student Behavior
CINT Response to Student Misbehavior NI
cp CIp
(D D
le.Designing Coherent Instruction: List very briefly the steps of the | 2e, Organizing the Physical Space
lesson Safety and Accessibility
Ou Arrangement of Fumniture and Use of Physical Resources. g
CINI CINI
Lip Op
D )

1f: Designing Student Assessments: How will you measure the
Qu goals articulated in 1c? What does success look like?

NI
0Pp
0D

(Bulleted notes are intended to be a summary of pre- and post-conference discussions)
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Teacher Effectiveness Process

Post-Conference Post-Conference
DOMAIN 3 DOMAIN 4:
3a, Communicating with Students 4a. Reflecting on Teaching: What reflections caused you to design
Expectations for Learning the lesson as you did? After the lesson, state whether the objectives
U | Directions and Procedures have been met, specifically by whom, and how you know. au
Explanations of Content
OINI Use of Oral and Written Language CINI
p p
0D 0D
3b. Using Questioning and Discussion Techniques 4b. Maintaining Accurate Records: How do you track student
Quality of Questions learning as it relaies to this lesson?
Ou g;"sdmsi;n Technigues Ou
lent Participation
CINI LINI
ap Op
0D (D
3c. Engaging Stuﬁents in Legrning 4¢. Communicating with Families: What specifically have yose
Activities and Assignmenis learn by communicating with families that impacied your planning
Ou IGroup:‘ng ofl‘ S;dentsb e of this lesson/ Ou
nstructional Materials an ources
I:I NI Structure and Pacing DNI
Op Op
(ID D
3d. Assessing Student Learning 4d. Participating in a Professional Community: z what ways is
Assessment Criteria today’s lesson related to collaboration with colleagues?
Ou ;'Jc:;‘btzﬁzg agg‘;{dent Learning Ou
[ cK 10 ents
[OINI Student Self-Assessment and Monitoring of Progress OINI
Cip p
OD OD
3¢. Demonstrating Flexibility and Responsiveness 4e. Growing and Developing Professionally: Fhat aspects of this
Lesson adjusiment lesson are the result of some recent professional learning?
Ou Ij)apont.:i to Students Ou
EVSIS| ce
CINT CINI
cp CIp
D D
4f: Showing Professionalism: fn what ways kave you been an
advocate for students that relate directly to this lesson?
Cu
CINI
[Ip
D

{Bulleted notes are intended to be a summary of pre- and post-conference discussions)
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OBSERVATION SUMMARY

Teacher Effectiveness Process

Component Strengths of the Teacher’s Practice (List no more than two components.)

Component Areas for Growth in the Teacher’s Practice (List no more than two components.)

Next Steps: (List no more than two components)

We have conducted a conversation and rubric assessment on the above items.

Teacher™s Signature Date
Administrator’s Signature Date

Teacher’s Additional Comments:

{Bulleted notes are intended to be a summary of pre- and post-conference discussions)
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Teacher Effectiveness Process

Domain 1: Planning and Preparation (complete prior to PRE-OBSERVATION meeting)

Effective teachers plan and prepare for lessons using their extensive knowledge of the content area, the core/managed curriculum and their students, including students’ prior
experience with this content and their possible misconceptions. Instructional outcomes are clearly related to the major concepts of the content area and are consistent with the
curriculum design, These outcomes are clear to students and classtoom visitors {including parents). Learning activities require all students to think, problem-solve, inquire, defend
conjectures and opinions and be accountable to the leaming community. Effective teachers work to engage all students in lessons and use formative assessment to scaffold and
provide differentiated instruction. Measures of student learning align with the curriculum and core concepts in the discipline, and students can demonstrate their understanding in

more than one way.
. Needs Improvement or , s
Component Unsatisfactory Progressing _ Proficient Distinguished Notes/Comments
Teacher’s plans and practice

R : s R demonstrate evidence of extensive

, :eaoher s plans and practice Teacher’s pians and practice Teacher’s plans and practice knowledge and application of the
a: emonstrate evidence of demonstrate evidence of demonstrate evidence of the | important concepts and structure of
Demonstrati | little to no knowledge of the p application of the important the discipline. Teacher activel
: : knowledge of the important - A b ine. y
A T the discipl i isi

ng important concepts in the the disciplin concepts in scipline, builds or knowledge of prerequisites

disciplin . congepts in the discipline, isite relationshins . p f—
knowledge plitie, prerequisite uisite relations ¢ prerequisite relationship and misconceptions when designing
of content relationships between them, fh “ and of the instructional between them and of the instruction and designs strategies for
and or of the instructional r;.‘:tl o i.cﬁc to thato instructional practices causes of student misunderstanding.
pedagogy practices specific to that glsc (l:es Spectc | ” specific to that discipline and | Teacher shows strong evidence of

discipline and ali ipline and their alignment it ali building alignment with PA

scipline and alignment to to PA Academic S . their alignment to PA ;

PA Academic Standards. a arinds Academic Standards. Academic Standards and )
differentiates for student progress in
planning.

Teacher ‘s plans contain Teacher shows awareness of ,,Ecvtli:i,:llme tha] t ;‘fot;?:gez of Teacher actively sceks knowledge
1b: little to no evidence of the importance of studeutys’ bad ) 2 of students” backgrounds, cultures,
Demonstrati | knowledge of students’ understanding students’ ul s]dllsg ounc ’e skills, language proficiency,
ng backgrounds, cultures, skills, | backgrounds, cultures, skills, b ficiency. int Iangtsui Emd interests, and special needs from a
knowledge language proficiency, language proficiency, interests, lsm;c ial neg:ls and se;ks i variety of sources, and uses this
of students interests, and special needs, | and special needs, and has ill:co rato tl;at knowledge knowledge regularly in planning

and has done nothing to seek | added to that knowledge for imo’t{]’c‘?p] i for specgiﬁc for the benefit of individual

such understanding, the class as a whole, ups of students. students.

Instructional outcomes are of Instructional outcomes are .
. - moderate rigor and are suitable | stated as goals reflecting Lns onal outcomes are stated

Instructional outcomes are for \ - . as goals that can be assessed,

, some students, but consist high-level learning and L .
unsuitable for students, of a combination of unrelated iculurn standards, They reflecting rigorous learning and PA
Ie: Setting represent trivial or low-level A curicy ) Academic Standards. They
., , . activities and goals, some of are suitable for most students "
instructiona | learning, do not relate to PA . . . p represent different types of
: which permit viable methods in the class, are appropriate o
I outcomes Academic Standards or are . content, offer opportunities for
e of assessment. They reflect for different types of L . .
stated only as activities. than £ learning. and able of both coordination and integration,
They do not permit viable | M7 thetn one type o CATINE, ANCAre CEPEY © O | and take account of the needs of
ey do not permi of the n
hods of assessment learning, but teacher makes no | assessment. The outcomes individual students and diff
i attempt at coordination or reflect opportunities for styles of leami
integration. coordination. carming.

Teacher d trates litile Teacher shows evidence of Teacher is fully aware of
1d: 10 no £ .].“ :'nsty with some familiarity with resources available through Teacher seeks out resources in and
De.mo ; | resources to enhance resources available through the | the school or district to beyond the school or district in

ersonal knowledee. to use school or district to enhance enhance own knowledgeand | professional organizations, on the
Kowlz dee pm teaching. or forg;ll dents personal knowledge, to use in develops and maintains a Internet, and in the community to
o fresoufm who n eed%l,l Teacher teaching, or for students who database or list of resources, | enhance own knowledge, and uses
does not seek m:mh need them, Teacher does not and uses them in teaching, or | them in teaching, and to meet
knwl edac actively seek to extend such to meet individual student individual student needs.
ge. knowledge. needs.
: Teacher coordinates and aligns
The seics of leamning Teacher coordinates and knowledge of content, of students
. . aligns knowledge of content, , ;
, . experiences shows evidence of and of resources to design a series
The series of leaming 1o . of students and of resources . g ]
. . partial alignment with . . ; of learning experiences aligned to
Ie: experiences are poorly . p to design a series of learning | . .
Designing aligned with the instructional owtcomes, some experiences aligned to instructional outcomes,
coherent instructional outcomes and ‘.)f ‘?hl(.’h may engage students instructional outcomes and defated _where appropriate to
. in significant learning. The N make them suitable to all students
instruction do not represent a coherent 1 : suitable to groups of . p
: esson or unit has a . and likely to engage them in
structure. They are suitable Ny students. The lesson or unit o :
recognizable structure and § significant learning. The lesson or
for only some students. N has a clear structure and is ., .
reflects partial knowledge of likely to o students in unit’s structure is clear and
students and resources. s };ic a.ntmgl age § includes different pathways
1ent g according to student needs.
Teacher’s plan for sudent Teacher'’s plan forstudent | 1e2°her's plan for student
. . . . p . . assessment is fully aligned with the

Teacher’s plan for assessing | assessment is partially aligned | assessment is aligned with standards and instructional

student learning contains no | with the standards and the standards and outcomes, uses clear criteria that
If: clear criteria or standards, s | instmctional outcomes, instructional outcomes, uses show evi cience of stud
Designing pootly aligned with the contains no clear criteria, and clear criteria, and is N 4

. . . e h . contribution to their development.
student instructional outcomes, oris | is inappropriate for at least appropriate to the needs of Ass ;

p p essment methodologies may
assessment inappropriate for many some students. Teacher shows | students. Teacher shows have been for individuals

students. There is no some evidence of intent to use | specific evidence of intent to and the mi hdap t:hdows clear ?

evidence that assessment assessment resulis to plan for usc assessment results to plan evidence of uftr ent to use

results influence planning, future instruction for the class | for future instruction for assessment results to plan future

as a whole, groups of students, . tion for individual students.




Teacher Effectiveness Process

Domain 2: The Classroom Environment (complete prior to POST-OBSERVATION meeting)

[Effective teachers organize their classrooms so that all students can leam. They maximize instructional time and foster respectful interactions among and between teachers and
students with sensitivity to students’ cultures, race and levels of development. Students themselves make a substantive contribution to the effective funetioning of the class through
self-management of their own learning and maintaining a consistent focus on rigorous leaming for all students by supporting the leaming of others. Processes and tools for students’

independent learning are visible/available to students (charts, rubrics, etc.). Artifacts that demonstrate student growth over time are displayed/available.

Component Unsatisfactory Heede Improw.ement or Proficient Distingunished Nates/Comments
Progressing
Classroom interactions, both Classroom interactions, Classroom interactions among the
. . between the teacher and between teacher and students teacher and individual students are
Classroom interactions, both . - .
] between the teacher ani students mlald among s't:Identfi, ang among Eltﬁcl:]t:ca;z polite hlghlig;J rmpectﬁ;nrzﬂem‘mgand
2a: Creating | spudents and among students, fre gancra ly appropriate an and respecttul, re g genume wanm caring
an are negative, ina riatc, or free from conflict but may be general warmth and caring, sensitivity to students’ cultures and
environment | i galive, pprop’ b characterized by occasional and are appropriate to the levels of development. Students
insensitive to students di u e .
isplays of insensitivity or cultural and developmental themselves ensure high levels of
of respect cultural backgrounds, and are lack of N differen £ vill embers of th
and rt | ch ized by put- of responsiveness to i CES among groups o clvility among members of the
rappo downs, or confli cts a Sc atmsn 1’ i cultural or developmental students. Standards of class. Evidence that the teacher
of behavior are no't Ay dif‘i'grences among students. behavior are cll and visible places 2 high priority on .
visible in the cl om. Minimal evidence of clear and there is evidence that appropriate and respectful behavior
lassto standards of behavior being standards are consistently and interaction and behavioral
visible in the classroom. maintained, standards are clear and consistent,
Teacher’s attempt to create a N . i
culture for learning are The classroom culture is v;fen(;izft.e}l;fl}:ell'WEIsizisfor th;
The classroom environment partially successful, with little . . Cnergy pass
25: : 5 characterized by high subject that create a culture for
T SenEysiaregaiivelculimciior. | fRAChE, ot expectations for most students, | learning in which ev e shares a
Establishing | leaming, characterized bylow | subject in evidence, modest pe : g MINg in W cryon
< . pgenuine commitment to the belief in the importance of the
a culture for | teacher commitment to the expectations for student . .
i h . . subject by both teacher and subject. All students hold
learning subject, low expectations for achievement, and little student . .
! ) T . students, with students themselves to high standards of
student achievement, and little | pride in work. Evidence that demonsteating visible pride in erfiormance, for example by
or no student pride in work. both teacher and students theit g pr peribrmance, P .
P work. initiating improvements to their
appear to be only “going ¥
through the motions.” wor
: . . Little instructional time is lost .
2e¢: Much instructional time is lost e mslructm?al time is 1 08t | due to classroom routines and Studm.m contribute to the s?amless
b . i due to only partially effective A operation of classroom routines and
M i due to inefficient classroom N procedures for transitions, . .
aneging routines and for classroom routines and handling of supplies. and procedures for transitions, handling
classroom . procedures procedures, for transitions, £ oL Suppies, of supplies, and performance of
procedures | TPSINONS, handling of handling of supplies, and performance of non- non-instructional duties. Evidence
supplies, and performance of e ’ instructional duties. Class . B
non-instructional duti performance of non- eriod runs smoothly and of a community that takes pride in
o instructional duties. s FHiciently. Y their ¢classroom operation.
Standards of conduct are clear, with
No evidence that standards of | Evidence that the teacher has Evidence that standards of evidence of student participation in
2d: conduct have been established, | made an effort to establish conduct are clear to students, setting and maintaining them. The
Managing and little or no teacher standards of conduct for and that the teacher monitors teacher’s monitoring of student
student monitoring of student students. The teacher tries, student behavior against those | behavior is subtle and preventive,
behavior behavior. Response to student | with uneven results, to standards. Teacher response to | and the teacher’s response to
misbehavior is inconsistent, monitor student behavior and student misbehavior is student misbehavior is sensitive to
repressive, or disrespectful of | respond to student congistent, approptriate and individual student needs, Students
student digmity. misbehavior. respects the students’ dignity. take an active role in monitoring
the standards of behavior.
. The classroom is safe, and the
The classroom is safe, and . . .
. . . 5y Pl The classroom is safe, and physical environment ensures the
The physical environment is | essential leamning s accessible | 1o ot o learning of all stdents, including
2e: unsafe, or some students do to most students. Teacher’s students. The teacher ensures | those with special needs
Organizing | mothave access to leaming, usc of physical r % that the physical arrangement | Opportunities are available to ali
hysical There is poor alignment including computer ; ; . L N :
Pphysica i 2 y is appropriate to the learning learning styles. Students contribute
between the physical technology, is moderately it .
space . activities. Teacher makes to the use or adaptation of the
gement and the lesson effective. Teacher may attempt cffective use of physical physical environment to advance
activities, to modify the physical s . . :
ement to suit learning resgurces, including computer | leaming. Technology is vsed
acum?lv'giﬁes, with partial success. technology. i;:;:)ﬁ;lly, as appropriate to the




Teacher Effectiveness Process

Domain 3: Instruction (complete prior to POST-OBSERVATION meeting)
All students are highly engaged in learning and make significant contribution to the success of the class through participation in equitable discussions, active involvement in their
leaming and the learning of others. Students and teachers work in ways that demonstrate their belief that rigorous instruction and hard work will result in greater academic
achievement. Teacher feedback is specific to learning goals and rubrics and offers concrete ideas for improvement. As a result, sdents understand their progress in learning the
content and can explair the goals and what they need to do in order to improve, Academic progress is articulated and celebrated in the learning community and with families.
Effective teachers recognize their responsibility for student leamning in all circumstances and demonstrate significant student growth over time towards individual achievement

| goals, including academic, behavioral, and/or social objectives.

Component Unsatisfactory Needsm :‘;:ent or Proficient Distinguished Notes/Comments
. . Expectations for leaming, . .
mmo::d%?mi ng, directions and procedures, Expectations for learning, ?&ﬁﬁf;&m‘ ng, and
3a: and explanations ofcontc;Jt and explanations of content directions and procedures, explanati £ > 3
A ! larified after initial and explanations of content | SXPaatlons of content are clear
Communica | areunclear or confusing to are c'ar . P to students, Teacher’s oral and
. . onfusion; teacher’s use of are clear to students. N T
ting with students. Teacher’s use of N m s wrilten communication is clear
stdents 1 ge contains errors or language is correct but may | Communications are and expressive, approprite to
is inappropriate to students’ not be completely REDLIRCiatE o Siicnts) students’ cultu;‘ﬁpgnd levels of
appropriate to students’ cultures and levels of s
cultures or levels of cultures or levels of development development, and anticipates
development. development opment. possible student misconceptions,
Some of the teacher’s Most_ofthe _te?,chcr’s
3b: Using Teacher’s questions are low- | questions elicit a thoughtful questions :nh;l:ha tthou;mrghtfu 1 Questions reflect high
questioning | level or inappropriate, response, but most are low- artﬁspons s‘:;fﬁ . te u;':: for expectations and are culturally
and eliciting limited student level, posed in rapid e 10 arswer. Th and developmentally appropriate,
discussion participation, and recitation succession. Teacher’s tudzzts o answer;’d afld Students formulate many of the
technigues | rather than discussion. attempts to engage all Sfucen's are engaged and high-level questions and ensure
students in the discussion are | PAUCIPate - dlsm.]sswn, that all voices are heard,
. with the teacher stepping
only partially sucoessful. aside when appropriate.
o . Activities and assignments, Activities and assignments,
xfe‘;“ﬂ‘if and ;ﬁm; materials, and groupings of | materials, and groupings of | Students are highly intellectually
students are inappropriatc studcnts' are partially . students are fully ] epga_ged through'out the lesson in
3o and ineffective to the appfupnate'and effective for appropriate and effective for | significant learning and make
Enguging \ tional outcomes, of the instructional outcomes, the instructional outcomes, relevs_mt gnd substam:w? B
students in students’ cultures or le;'els or students’ cultum. or and students’ cnltures and contributions to the activities,
learning ofund ding, resulting levcls.of understanding, levels of understandxqg. All | student groupings, and materiais.
in little intellectu;ﬂ resutting in moderate students are engaged in work | The lessen is adapted to the
engagement. The lesson has inteflectual engagement. The | of ahigh level of rigor. The | needs of individuals, and the
10 stru ctureor is poorly lesson has a recognizable iesson’s structure is structure and pacing allow for
paced pao structure but is not fillly coherent, with appropriate student reflection and closure.
" developed or maintained. pacing.
Assessment is occasionally Assessment is regnlarly used | Assessment is used ina
Assessment is not used in used in instruction through in instruction through self- sophisticated manner in
3d: Using instruction, either through some monitoring of progress assessment by students, instruction through student
P students’ awareness of the of learning by teacher and/or | monitoring of progress of involvement in establishing the
in assessment criteria, students. Feedback to leaming by teacher and/or assessment criteria, self-
instruction monitoring of progress by students is uneven, and students, and through high assessment by students and
teacher or students, or students are aware of only quality feedback to students. | monitoring of progress by both
through feedback to some of the assessment Students are fully aware of students and teachers, and high
students. criteria nsed to evaluate their | the asscssment criteriaused | quality feedback to students from
work, to evaluate their work. a variety of sources.
Teacher adheres to the
instruction plan, even when Teacher promotes the
a change would improve the | Teacher attempts to modify successful leaming of ali Teacher seizes an opportunity to
Fe: lesson or students’ lack of the lesson when needed and | students, making enhance leaming, building on a
Demonstrat! | interest. Teacher brushes to respond to student adjustments as needed to spontanecus event or expression
ng flexibility | aside student questions; questions, with moderate instruction plans and of student interests. Teacher
end when students experience success. Teacher accepts accommodating student ensures the success of all
responsiven | difficulty, the teacher blames | responsibility for student questions, needs and students, using an extensive
€55 the students or their home success, but has only a interests. Teacher maintains | repertoire of instructional
environment. Teacher lacks | limited repertoire of a broad repertoire of strategies and shows evidence of
a repertoire of strategies to strategies to draw upon. strategies and uses them actively secking new strategics.
allow for adaptation of the quickly and effectively.
lesson.




Domain 4: Professional Responsibilities (complete prior to POST-OBSERVATION meetin
professionalism. They utilize integrated systems for using student leaming data, record keeping and
timely and with cultural sensitivity. They assume leadership roles in both school and district projects, and engage in a wide-range of
practice results in ideas for improvement that are shared across the community and improve the practice of all,
of effortful leaming that reflects the highest standards for teaching and student learning in ways that are

Effective teachers have high ethical standards and a deep sense of
communicating with families clearly,
professional development activities. Reflection on their own
These are teachers who are committed to fostering a community
respectful and responsive to the needs and backgrounds of all learners.

Teacher Effectiveness Process

Component Unsatisfactory NeedsPlrt:g:e:\:ie:lnent or Proficient Distinguished Notes/Comments
4a: Reflecting | Teacher’s reflection does not | Teacher’s reflection is a Teacher’s reflection Teacher’s reflection
on teacher accurately assess the sometimes accurate accurately assesses the accurately and effectively
and student lesson’s effectiveness, the impression of a lesson’s lesson’s effectiveness and assesses the lesson’s
fearning degree to which outcomes effectiveness, the degreeto | the degree to which effectiveness and the degree
were met and/or has no which cutcomes were met outcomes were met and cites | to which outcomes were
suggestions for how a lesson | and/or makes general evidence to support the met, cites specific examples;
could be improved. suggestions about how a Jjndgment. Teacher makes offers specific alternative
lesson couid be improved. specific suggestions for actions drawing on an
Iesson improvement. cxtensive repertoire of skills.
4b: System Teacher’s information Teacher’s information Teacher’s information Teacher’s information
Jor managing | management system for management system for management system for management system for
students’ datt | gy dent completion of student completion of student completion of student completion of
assignments, student assignments, progress in assignments, student assignments, progress in
progress in learning and learning and non- progress in learning and learning and non-
non-instructional activities is | instructional activities is non-instructional activities is | instructional activities is
either absent, incomplete or | ineffective or rudimentary, fully effective, fully effective and is used
in disarmay, not maintained and/or frequently to guide planning,
requires frequent monitoring Students contribute to the
for accuracy, maintenance and/or
interpretation of the
information,
de: Teacher provides little/no Teacher provides minimal Teacher provides frequent, Teacher provides frequent,
Communicati | cylrally-appropriate and/or occasionally culturally-appropriate culturally-appropriate
ng with information to families insensitive communication information to families information to families with
Sumilies about the instructional and response to family about the instructional student input; successful
program, student progress or | concerns, Partially Pprogram, student progtess, efforts are made to engage
responses to family successful attempts are made | and responses to family families in the instructional
concemns, Families are not to engage families in the concems. Frequent, program to enhance student
engaged in the instructional | instructional program with successful efforts to engage | learning.
program., no attention to adaptations families in the instructional
for cultural issues. program are the resuli of
flexible communication.
4d: Professional relationships Professional relationships Professional relationships Professional relationships
FPardeipating | with colleagues are negative | are cordial and fulfill are characterized by mutual | are charmacterized by mutual
ma or self-serving; teacher required school/district support and cooperation; support, cooperation and
m s:i::;l avoids participation in a duties. The teacher will include voluntary active initiative in assuming
culture of inquiry and/or sometimes become involved | participation and substantial | leadership in promoting a
avoids becoming involved in | in a culture of inquiry, contributions to a culture of | culture of inquiry and
school events and/or school | school events and/or professional inquiry, school | making substantial
and district projects. school/district projects when | events and school/district contributions to
asked. projects. school/district projects.
de: Growing Teacher engages in no Teacher engages in Teacher engages in secking | Teacher engages in secking
and professional development professional activities to a ont professional out opportunities for
developing activities and/or resists limited extent and/or accepts | development opportunities, leadership roles in
professionally feedback on teaching feedback on petformance welcomes feedback on professional development
performance and/or makes with reluctance and no performances, and adapts and makes a systematic
1o effort to share knowledge | evidence of change and/or suggestions for change and effort to conduct action
with others or to assume finds limited ways to participates actively in research, secks out feedback
professional responsibilities. | contribute to the profession, | assisting other educators. and initiates important
activities to contribute to the
profession.
4f: Showing Teacher's professional Teacher’s interactions are Teacher’s interactions are Teacher displays the highest
professionalis | interactions are characterized by honest, characterized by honesty, standards of honesty,
" characterized by genuine but inconsistent integrity, confidentiality and | integrity, confidentiality;
questionable integrity, lack attempts to serve students, assurance that all students assumption of leadership
of awareness of student decision-making based on are fairly served, role with colleagues, in
needs, and/or decisions that | limited data, and/or minimal patticipation in team or serving students, challenges
are self-serving, and/or do compliance with departmental decision- negative attitudes and
not comply with school/district regulations. making, and/or full practices, and promotes full
school/district regulations. compliance with regulations. | compliance with regulations.
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CPAVTS Planning Meeting

Instructor Evaluator

Date of Meeting School Year

CURRICULUM & CONTENT: How do your curriculum maps contribute to the development of your

daily lessons, and directly align with POS tasks/industry certifications?

COMPREHENSIVE LESSON PLANNING: Do your daily lesson plans indicate learning outcomes that
promote high-level learning, maximize student engagement, reflect POS tasks and mirror your
curriculurm maps?

RESEARCH-BASED STRATEGIES: Are your plans clear, easy to follow and do they include a variety of
research- based teaching strategies that promote rigor and student engagement?




St/ lel61

Paysindunsig st -11

spyold  or-g
WawaAoldw) spaay [
Spaau Juapnys
12311 01 paiefluasapp 1ou 5 JUBLUSSISSY-
Bupjuiy 107 S13MSUB JUBLUSSDSSY- ul1u0o Joj s1eudosdde jou Juaussassy-
Papu=1xa sa.nbas Juswwssassy- | jusiuos 40} s1endosdde s| Juaussassy- Suiiea) Juspms uonanIsul
Pasn 5| Juswssasse aaflewno- JoBqpaay Yyum 8]LJ1SUOWIDP 10U S30P JUBLISSTSSY- Ul 5]U3LWISSIsSe

P3sn s| swwssasse pajenuasagg-

Pasnsesw Apesyd s| Sulusea uapnig-

u0ss3| Buunp Juawssasse op-

8uisn :pg uiewog

$3lUAITOR Ul 3|04 [e|juEIsgns
puejueayjufis e Aejg Sjuapnjs-
SP33U Ju3pNIs |18 393w 03 seiiAnIe
Palenualayip sapiaoid sayoea) -
Bupjuiyy Sutpusina Jupnba,

340m uj pafedua aue sJBpNIS-

$alI031N0/D3

03 panejau Aldanp saaoy-
2lediyued o3 payjnbal SIUBpPNIS ||y-
SSWOIN0 Yoeal 0] aapdeye

S3Waano paadxa yoeas oy
SAII3J3U| 3ue sjuBLIUBisse pue sa|AIY-
D3 01 pagefauun sanimy-

duiuaes) uy syusprys

sjuaIwo)

9B sjuBLLLB)SsE pue sanARoY- uonedidpied uapnys ou o aput- duiSeduziog urewog
pamasqo
8Je uonoauipar Joy sydwoud mag-
SP3au Juapnis jo Bujpuelsispun J3Y3eay Aq Joineyaqgs|w
21edput sasuodsay saydea) - 01 sasuodsal 1031100 JuaysIsUo? -
pauinbas s| uopas.Iol ou Jo amn- suondap sayaedy aujuiealfuopansasuy papadw joineyagsipy- loiaeyaq
uojsIAIRANS JURjsuoa 0} Ajpjendosdde puodsai syuapns- padinbal 5 uondal|pa) usnbaly- juapn3s SuiSeueyy
NOUUM [lom yJom SIuapn)s - A5E1 WO Bre sjuapnis- WRISISU0DU 5| 10lARYGS|W O3 Isuodsay- ‘PZ Wewog
"SSeP stay3 us apud saxel ey SAI103443 a4e 53(3InP |BUORIAASUI {nyssadans
Auunuiuos e jo 1By} acuspiAg- -uou pue saj|ddns yo Suijpuey shem|e 10u sse suopisues) Sujjpuey-
‘suoijisue; pue ‘sasnpadoad PUE s31iA0e UBaMIaq Ssuonisuel ) - SAIDSY3 Ajjeiued sainpaoosd
$3UIN0J sse|2 Jo uonesado Apuapiys pue Apnoows suny sse[)- aJe sainpadosd pue saugnoy wooJissep)- woousse|s udeuepy
$$2|weas 0 3InquIu0I suapIs- 350j 5L 3y jeuononnsul apuT- 150| 5) 3w jeuonongsu) swos- 197 UlewioQ
Sunmlo yew 45B1 SOd S8s53UppYy- Bujuses| padadxa uo $N20j§ sydeT-
‘Buipeai jo uoRe18a3u) saynbay- Sujuaea; plom auo (03) sawomno
B3ueuLopad |11ys o3 Aiosu syu- Pa1dadxa jo Ayuepd yym pasnaog- YHM paramsue aq ues o Juawiers e si- |euononasug
Supjuiyy papusixa salinbay- Uossa| paniasqo o3 paiejaa Apoasig- paisod Jo pajers jon- Buiyias 37 ujewogq

(€) paysindunsiq

{Z) wapyoug

{T) Juswaaoiduy spaspn

panasqQ
10N

sjuswealg

aleg

1an3sqp

9T0Z-STOZ NIyL-yjem SIAVLD

13ydea)




Cumberland Perry AVTS
Program Outcomes

PURPQSE: Cumberland Perry AVTS has a stated goal to serve our
students and the community by providing outcomes that help students

achieve success in the phase of their lives following high school, 1 Enroliment 35
whether that be college or career readiness. Graduates of Cumberland 2 NOCTI 20
Perry should have tangible benefits attained through participation in 3 CHS/Ca-op/POS 10
the programs offered at Cumberland Perry and the community should 4 Placement 5
see tangible benefits through the operation of each program within the 5 OAC 5
school. Though CPAVTS provides many intangible benefits to students 6 Student Certification 5
and not all outcomes apply to each program, there are certain 7 Program Accreditation 5
Indicators that, when used together, demonstrate measurable 8 HPOL 5
positive outcomes, program vitality, and a return on the investment 9 Retention Rate ) 5
made by the students and by the community at large in their 10 CTSO/Community Service 130

contributions to and support of Cumberland Perry.

1 Enrollment The percentage of program capacity as of the October PIMS report.

2 NOCTI Performance The percentage of eligible students who meet or exceed the competent level for the current year.

College in the High School/Co-op/POS utillzation The percentage of seniors who earned College In the High Schoo! credits, utlize the co-

3 op program, or utilize the POS articulation.
i Occupational Advisory Committee - The average number of active advisory committee members, based an the average attendance of
the most recent two meetings as of April of the current year.
4-6 total participants +3
7+ total participants +3
2+ Postsecondary, industry association, apprenticeship program participants +1
5 Placement The percentage of students who cite CPAVTS as instrumental to their current job/school/condition based on the most recent

18 month follow up survey or the most recent available placement data.
6 Student Industry Certificatlons The percentage of graduates who have earned an industry certification during their time at CPAVTS.

Program Accreditation — The program meets or exceeds the standards identified by an accreditation agency or organization related to
this program.
Yes 5 In progress 3 No 0

8 HPOL State or SC WIB High Priority Occupation List.

Yes 5 Within past 3 years: 3 No 0

9 Retention Rate The year over year return rate for students In the program, as measured on the October 1 PIMS Student Snapshot.

10 CTSO or Community Service Participation

75% - 100% of students 5
50% - 74% 3
0to 49% 0

? Additional Outcomes
Job Shadowing: 50% or more of students participate in job shadowing.
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